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Objectives
 To identify a framework for classroom 

management that includes prevention, taking 
action and intervention with challenging 
behaviour of individual students. 

 To explore effective strategies and 
interventions for each part of the 
management framework.

 To review the guiding principles of positive 
behaviour support including student needs, 
the goals of misbehaviour and teacher needs 
and responses.

 To increase teacher confidence in managing 
classroom behaviour. 
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Managing classroom behaviour is like…

because…
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 Prevention
– routines, rules and consequences
– building a classroom community.

 Action
– discipline vs punishment
– taking care of yourself
– strategies for taking action.

 Intervention with challenging 
behaviour
– goals of misbehaviour
– bringing in support
– individual plans.

Workshop outline

5
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1-5% 1-5%

5-10% 5-10%

80-90% 80-90%

Tertiary interventions
• Individual students
• Assessment-based
• High intensity

Tertiary interventions
• Individual students
• Assessment-based, FBA, BSP
• Intense, durable procedures

Secondary interventions
• Some students (at-risk)
• High efficiency
• Rapid response
• Small group interventions
• Some individualizing

Secondary interventions
• Some students (at-risk)
• High efficiency
• Rapid response check in-check out
• Small group interventions
• Social skills and self-regulation

training
• Mentoring and self-monitoring

Universal interventions
• All students
• Preventive, proactive

Universal interventions
• Identify expectations
• All settings, all students
• Preventive, proactive
•Teach, monitor, acknowledge

and correct

Academic systems Behavioural systems

(PBIS—Sugai, Horner, & RtI Gresham)

Multiple tiers positive behaviour and support  
model support classroom management
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PBIS emphasizes prevention and 
instruction at each tier

 Universal tier 1
 GOAL:  To reduce new cases of problem 

behaviour and increase instruction time
 Secondary tier 2
 GOAL:  To determine function and reduce 

current cases of problem behaviour 
 Targeted tier 3
 GOAL:  To reduce complications, intensity, 

severity of current cases
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Artistry of invisible discipline

• intervene
• learn interventions
• learn strategies
• learn new teaching 

methods
• learn processes.

• behaviours, mindsets and 
assumptions

• habits, culture and values.
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 Establish classroom 
expectations.

 Teach, and practice 
expectations for daily 
activities and routines.

 Establish a range of 
consequences.

 Teach “fair and not equal.”

Prevention basics
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What expectations do you have in place for 
routines…

 entering  and leaving the room?
 collecting students?
 handing in completed work?
 dealing with incomplete work?
 finishing early?
 asking for help?
 using the washroom?
 transitions?
 voice levels in different activities?

…and how do you ensure your students know 
it?  

Expectations
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1. With your class, brainstorm behaviours that will 
promote a positive learning environment.

2. Create a list of expectations that
• are based on principles. 
• describes expected 

behaviour.
• are phrased in positive 

terms.
• are short—no more 

than five.
3. Post in the classroom.

4. Taught, practiced and reinforced.

Classroom expectations
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Guidelines for effective 
consequences

 Related

 Reasonable

 Respectful

 Reliably enforced

Source: Allen Mendler and Richard Curwin, Discipline with Dignity 
for Challenging Youth, 1999

12



2018-06-05

5

Generic range of consequences 
might look like…

 Warning

 Practice following the rule

 Thank you! 

 Complete a problem sheet

 Reminder

 Meet with teacher

 Contact with parent

 Move to a better location for learning.
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Fair and not equal examples
1. Family members are given different 

chores depending on their ages and 
abilities.

2. Students who are just learning to speak 
English are given different assignments 
in class.

3. A student who frequently does not 
complete homework gets a different 
consequence than the student who had 
a family emergency and forgot her 
homework. 
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Building a classroom community

Build relationships by

 teaching social skills.

 using class meetings.

 developing a class-wide behaviour incentive 
plan.

 using co-operative learning strategies.

 attending to the physical environment. 

 having knowledge of all students’ learning 
and instructional needs.
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Resources for building classroom community

Skillstreaming 
Series

The superflex series

A useful website: www.behavioradvisor.com/SocialSkills.html
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Programs for classroom 
success

 Friends: K-1, 3-4 and 7
 WITS: 1-3 and LEADS: 4-7
 PAWS: K-1
 Roots of Empathy: K-2
 Virtues: K-12
 Tribes: 4-12
 Second Step: K-12
 Lion’s Quest: K-12
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Class-wide incentive programs

Criteria and why we use them

 Encourages students to display positive 
behaviours.

 Reinforces positive behaviours.

 Provides opportunities to celebrate 
success.
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Class-wide incentive programs

Small group questions

 Why did it work?

 Why didn’t it work?

 If you have avoided using 
an incentive plan, explain
why.
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 Plan and pace your day/class e.g., lessons, activities, 
and planned movement breaks and energizers.

 Provide curriculum, assignments and materials that are  
meaningful, accessible and meet the needs of the 
student’s ability level.

 Create a physical environment that meets the students 
sensory needs. Are they SEEKERS or AVOIDERS?

 Use teaching strategies that address a variety of 
learning styles and sensory needs.

 Create a culture of success for all, e.g., error-free 
teaching.

 Seek out support, ideas, expertise and affiliation from 
your teaching colleagues.

Meeting students’ learning needs

Copyright (c) www.123rf.com 20

Seven basic needs
 attention

 belonging

 competency/mastery

 empathy

 fun/stimulation

 power/influence

 relevance.

Source: Allen Mendler and Richard Curwin, Discipline with Dignity for 
Challenging Youth, 1999
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The ultimate need of a student 
Students need to feel:

Connected (BELONGING):  The teacher likes me and cares 
about who I am.

Contribute (VALUED): 
I am a significant 

member of the class…the 
teacher  notices me and 
cares about what I have 
to say.

Capable (MASTERY): 
I have the ability to do whatever is asked of me.

22

Action: Responding to 
behaviour

 Discipline vs. punishment

 Taking care of yourself

 Strategies.

23
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Discipline is less about 
punishing and more 

about teaching 
responsibility.

Source: Allen Mendler and Richard Curwin, Discipline with Dignity for Challenging 
Youth, 1999
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www.youtube.com/watch?v=PRE2gqjQx5Q
25
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DISCIPLINE 

VS. 

PUNISHMENT

Discipline focuses on Punishment focuses on
the child’s behaviour the child’s character
expected/appropriate
action

negative behaviour

instruction put downs
alternative/choices ultimatums
identifying feelings suppression of feelings
making sense for the child guilt and fear
logical consequences arbitrary decisions
investing time. impatience.

Source: Allen Mendler and Richard Curwin, Discipline with Dignity for 
Challenging Youth, 1999
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I realize that at times I am 
part of the problem—my 
personal reaction to the 

child keeps me from 
perceiving the child’s true 

needs.

Source: L. Tobin, What to do with a Child like This: Inside the lives of Troubled Children, 1998.*

What great teachers do 
differently

Todd Whitaker video
http://www.youtube.com/watch?v=VXCl2fMsdTU 29

Disciplining adults are Punishing adults are

thoughtful angry

looking for solutions wanting power/control

kind insulting

encouraging repressive

accessible unapproachable

Source: Allen Mendler and Richard Curwin, Discipline with Dignity for 
Challenging Youth, 1999
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Disciplined children are 
more likely to be

Punished children are 
more likely to be

respectful rebellious
communicative uncommunicative
co-operative unco-operative
build healthy attitudes 
toward authority

fearful and resentful of 
authority

confident intimidating
build high self-esteem. insecure.

Source: Allen Mendler and Richard Curwin, Discipline with Dignity for Challenging 
Youth, 1999
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Student misbehaviour is not 
random. It is often an 

inappropriate attempt to 
meet very appropriate 

needs.

Source: Allen Mendler and Richard Curwin, Discipline with Dignity for Challenging Youth, 1999.

Four goals of misbehaviour

 Attention—wants extra attention

 Power—wants to be the boss

 Revenge—wants to lash out to get 
even for real or imagined hurts

 Display of inadequacy—they 
believe they can’t live up to their 
own or others’ expectations.

Source: Don Dinkmeyer and Gary McKay Systematic Teaching for 
Effective Teaching, 1980
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Positive teacher interventions for the four 
goals of misbehaviour

Attention seeking Display of inadequacy
 Always encourage the 

positive behaviour.
 Ignore the negative-

attention seeking 
behaviour.

 Let the student feel he 
has your attention ONLY 
then participating in  
POSITIVE BEHAVIOURS.

 Teacher’s interventions
 Teacher creates a class 

where all belong.
 Encourage all positive 

actions—Teach “I can.”
 Teacher teaches self-

regulation skills.
 Teacher does not 

promote learned 
helplessness.
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Positive teacher interventions for the four 
goals of misbehaviour

Revenge seeking Display of inadequacy
 Returns kindness for hurt
 Can ignore belittling 

comments
 Lets the student know 

you appreciate the 
interest in cooperating

 Teach FORGIVENESS 
universally to the class 
and review with this 
student

 Let them experience 
some good and 
unfavourable outcomes

 Express confidence in the 
student
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In small groups discuss the following:

1. Focus on the 15%—inconsistent 
rule breakers—and discuss 
effective action strategies you 
have used or seen used. 

2. What makes strategies effective? 
Short term? Long term? For some 
teachers and not others?

Discuss strategies for taking action

36
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Teacher attitudes and beliefs

 Believe that change is possible.

 Stay personally connected without 
taking the student’s offensive 
behaviour personally.

 Continue accepting the student 
when she or he rejects you.

 Be as tough as necessary (rather than 
zero tolerance)…be “fair,” not 
“equal.”
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Teacher attitudes and beliefs

 Be creative: Invent interventions that 
work.

 Expect to feel uneasy as you try new 
things.

 Students become more responsible 
when they are given more 
opportunities to be responsible.

 Guard against burnout.
Source: Allen Mendler and Richard Curwin, Discipline with Dignity for 
Challenging Youth, 1999
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General approach for students 
with challenging behaviours
 Attend to their learning needs.

 Teach appropriate behaviours and 
expectations. TEACH, MODEL, ROLE-PLAY 
and RETEACH.

 Develop a relationship—show you care.

 Bring in others from your school, district 
and community to help you create an IEP 
or SLP. Do a Wrap-around meeting.

 Don’t give up. Everyday is a new day. 
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Key teacher interventions for 
misbehaviour

 Distract, deflect, redirect.

 Be clear and simple—Be reasonable 
—Be consistent.

 Determine student’s goal of 
misbehaviour.

 Teach the desired behaviour.
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Key student supports for 
misbehaviour

 Review of classroom
 Expectations teacher/student cues 

(verbal or non-verbal) 
 Encourage publicly and cue privately
 Respect sensory needs of student 

and give outlet for student self-
regulation

 Rearrange classroom or seating plan.
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What is personal detachment?

 What do you do to 
personally detach 
from situations that 
cause you stress?

 Don’t give up.  
Everyday is a new 
day for you and the 
student. 
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